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The World Economic Crisis: A Call for Drastic Reforms in Education Systems of Sub-Saharan Africa
Abstract

This paper discusses how African countries could reform their education systems so as to produce the human and social capital required to transform their economies to favourably respond to future global economic crisis. It is argued that school systems in Africa should develop new awareness in their products as a means to liberating them from the confusion that western education arrangements have plunged them. This means that the African needs a new form of education that can awaken in them the desire to use the skills and knowledge acquired as tools  for promoting democracy, good governance and sustainable development to the benefit of present and future generations. 
Introduction
The works of Meredith (2006) and Harden (1993), in no uncertain terms, detail the human mire caused in Africa by globalisation and greed from Africa’s own politicians and educated elite on the one hand and the business conglomerates from outside Africa, on the other hand. To the extent that in the midst of the over production of all manner of consumer goods, people in many African countries still live in abject poverty with all its ramifications. Each year common diseases like malaria kill millions of children and adults in the tropical regions of the world. Thousands of people are displaced daily in their own countries by war; millions are homeless and literally live in the streets of big cities and the environment is being systematically and consistently polluted and damaged by human activities. This picture is in sharp conflict with what was conceived as stated by Ekins (1992: 8);

One hundred years ago, in the industrial countries and forty years ago in the so-called ‘developing’ world,[that] economic growth is supposed to have been leading inexorably to the abolition of poverty. 
With the advances that the world has made in science and technology one wonders why human knowledge is unable to rid the world of these forms of human suffering.  Two explanations come readily to mind. Either the world is not knowledgeable enough to provide solutions to these problems or the type of education the world’s industrialised countries have been giving and copied by the developing world have not anticipated these problems. One thing that seems clear, however, is that education and economic growth in their current form are less capable of uplifting humanity to a high ideal than it was previously thought.
This paper begins by examining the concept of knowledge society or knowledge economy as it is understood and used generally and makes a critical appraisal of how it is affecting life and living in the world. It then explores the ways in which learning or education can be revolutionised, especially in Africa as a means to lessening the violence which is gradually engulfing many societies as a consequence of their struggle to integrate into the knowledge economies. 
The Knowledge Society/Knowledge Economy
Albrow (1996: 19) observed that towards the close of the twentieth century, the approach of social scientists to development was to associate it with capitalism, industrialism or modernity. Subsequently, most writings were centred on popularising the concepts of the ‘capitalist society’, ‘industrial society’ and ‘modern society’. With the inception of the twenty-first century, two new expressions - ‘knowledge society’ and ‘knowledge economy’ or sometimes referred to as ‘service economy’, have become the buzz words that provide the framework for social stock-taking. It is within the context of these two key concepts - ‘knowledge society’ or ‘knowledge economy’ that the current form of Western formal education, which has been adopted by most African countries as a process for modernising their societies, are being examined. 

Giddens (2007: 3) defines knowledge society or service economy as “an economy in which only a small minority works in manufacture and agriculture”. But he explains that since all economies demand knowledge the term knowledge economy does not make sense. So he substitutes it with ‘service economy’ – implying that in knowledge economies most people do not produce tangible goods. The Wikipedia Encyclopaedia defines knowledge society as that in which creation of wealth of nations does not any longer depend on capital, but rather on the knowledge, skills, wisdom and competences possessed by the people (http://en.wikipedia.org). Figel (2006) defines it as a community in which the ability to create, disseminate and apply knowledge determines economic performance. Marshall (1890 cited at http://socserve.mcm) declared that “knowledge is our most powerful engine of production”. By that he also agrees with Giddens (2007) that every society has some form of knowledge with which they produce goods and services. 
However, everyday use of the term refers to post-industrialised countries where more importance is now being attached to the production of highly skilled goods than manufactured products. The importance of earlier economic resources of land, labour and capital is diminishing as tools for production. Physical labour is giving way to highly skilled jobs requiring advanced qualifications in creativity and processing of information. Capital is assuming the form of possession and application of high technology to production. Thus people in low-skilled jobs are pushed into inferior positions. In the European Union, for example, two thirds of the jobs created are highly skilled ones (Giddens) 2007: 22).
Indicators of Knowledge Economy
As explained earlier, in a knowledge-based economy attention is shifting from high volumes of production to high-valued skills. This means unskilled labour would continue to drop in these economies to give way to high-skilled ones. Examples of these skills are now seen at work in medium to high technology firms or being developed and applied to manufacture, finance and banking, telecommunication, business and education. 
In knowledge economies, high and often ugly competitions characterise the growth of industries to the point that indifference to the wellbeing of others has become the culture of survival. Closely related to a knowledge society is also the notion and idea of experts - a small class of professional, administrative and managerial employees found in both private and public sectors. This small group of experts are highly paid for their skills and enjoy superior work conditions. These are the Chief Executives or Board Presidents of mega companies and Consultants in accounting and other high-skilled firms. 

On the social side, people in knowledge based societies are becoming more and more consumerist and being isolated from each other. Family life is under threat of collapse.  Parents have only little time to spend with their children and are communicating more and more with electrical gadgets. Because of information and communication technology (ICT) in the homes, parents and children spend more time with computers than with each other. In the words of Dore (2000:8), Europe and the US have developed an industrial culture geared to “mere self-enrichment unlinked with the service or disservice one might be doing to one’s fellow citizens in the process”.
Education in Knowledge Economies
Education is generally agreed to be the transforming agent of societies. To get a good grasp of the process by which this transition and transformation into knowledge societies are taking place nowadays, we need to look at the educational systems in the capitalist societies. In these systems, application of high technology to learning is wide in content and in intensity to the point that by the time the child enters the classroom his or her learning skills are at levels far beyond the reach of children the same age from developing countries. But learning today is not for the sake of learning. Profit is the main motivation for the capitalist economy, and education is also assuming the same character in the sense that it is becoming market oriented. In advanced economies, education is now seen as an industry producing high-valued and low-valued goods. The high-valued products are students who graduate with high technological skills with an appeal to manufacturing companies while the low-priced are those in the liberal and humanistic studies. Knowledge acquisition in schools has thus become a competition, producing winners and losers just as it is happening in the market. 
The school environment where learning and knowledge acquisition takes place to transform the whole society has also assumed the character of the market economy in which education is a “privilege commodity sold and purchased” by those with money (Albrow, 1996:115). Subjects classified as high-valued attract sponsorship in the form of scholarships and research funding from the industry, while students pursuing the low-valued ones must pay from their own resources. While the high-valued graduate has a brighter prospect for employment, the low-valued graduate’s hope remains slim. Such a trend might eventually lead to some subjects disappearing completely from the curricular of schools causing imbalance in the harmonious development of the individual. The negative consequences for both knowledge and un-knowledged society in education assuming such a course must be an issue of concern for policy formulators in all societies around the world.
Education is about human development. Human development is more than economic growth. According to the UNDP, education and development is about “creating an environment in which people can develop their full potential and lead productive, creative lives in accord with their needs and interests” (wwwundp.or.id/faq.asp#HDR1). Contrary to fulfilling this end, education systems of nations have come to a stage where they can no longer expand to accommodate the choice of interests of all, but they are rather restricted to protect national incomes. Education has simply become the pedagogy of enslavement to economic growth.   

Education Towards Consumerism
Another worrying aspect of education is its current orientation towards an uncritical objective of integrating the individual into the cauldron of consumerism. In the words of MacLaren (2001), individuals have been reduced to tormented “creatures who are deliriously addicted not only to new commercial acquisitions but to the adrenalin rise of accumulation itself” (cited in Paula 2001: xvi). In this addiction, according to him, is the realisation of the individual’s social relation within the global capitalist society. Consumerism has become the modern philosophy of life in which there is constant pressure “to consume more, and on the way, we become ourselves commodities on the consumer market” (Bauman 2008: 58). In such a situation nothing is ever certain. There is neither commitment at the family level nor to a love of the job. As explained by Livingstone (2004) 
The commodity form penetrates and reshapes dimensions of social life hitherto exempt from its logic to the point where subjectivity itself becomes commodity to be bought and sold in the market as beauty, cleanliness, sincerity and autonomy” ( cited in Bauman 2008: 59).
Human beings have started behaving more and more like automatons programmed to work, earn and consume their earnings as swiftly as possible. In such environments people’s impulses determine right from wrong, good from bad; hence mistrust replaces sincerity. No wonder our cities and big towns are no longer safe places to live in. The name of the game played there is survival and the rules are ‘trust nobody’, ‘show no mercy’ and ‘have no compassion’.

The African Perspective
Africa has the unfortunate history of serving as the playground of all forms of ideologies probably because most, if not all, of its post-independence leaders neither have no firm plan or policy of their own nor show any serious commitment to those they adopt from the developed countries. In Africa, Western forms of education produced a small but confused class of elite that created the false impression for the illiterate majority that, with independence, they were leading them on a path of becoming and living like Europeans. In reality, the wealth of African countries existed for the government functionaries and the elite who are more interested in “Western markets and Western lifestyles” (Ekins, 1992: 10).  The politicians and the educated elite are more interested in a mad and adrenalin rush to compete and compare themselves with their Western counterparts in the profuse purchase and consumption of Western goods without showing any concern for the majority. As an illustration, consider the retirement package which was proposed for a retiring President of Ghana, a country with a per capita income of less than US$1,500:
· Lump Sum (thought to be worth USD 400,000)
· Six fully comprehensively maintained and insured fuelled and chauffeured-driven cars to be replaced every four years. The fleet comprise of three salon cars, two cross-country cars and one all-purpose vehicle
· TWO fully furnished residences that befit a former president at a place of his choice

· 60 days overseas travel with three staff members each year

· 18 months consolidated salary

· 1 million USD seed money for setting up a foundation
· Security – 24 hours security services.

· Budget for entertaining each year. (Source: GHP http://www.myjoyonline.com  published 21/1/2009)

Such consumerist appetite is an indication of Africa’s politicians and educated elite’s inability to develop any deep sense of what modernity is about because the process of education has not developed in them a morality and responsibility that governance and positions in the public service require.
In Africa, the concept of democracy and human rights, as it is understood and nurtured in the process of educating children in the Western world, was only studied as academic subjects without permitting them to be practised in the schools. Acquisition of formal education in Africa is therefore generally recognised as a stage of preparing the individual towards passing tests and examinations and most importantly towards unquestionable acceptance and obedience to authority. At the end of the process those who behaved themselves and passed their examination were rewarded with employment mostly in the public service – where the structure of authority is even more profuse and rigidly obeyed.

Has Education Contributed to Creating a Knowledge-Based African Society? 
Formal Western education arrived in Africa through Christian Missionaries whose desire was to create a civilised people (Hansen 2005). The education system sought to achieve this task by two processes. The first was by direct classroom education similar to those of Western societies based on competition where the best and the enduring survived and were rewarded with a job in the public service. This effort continues to produce the teachers, medical personnel, civil servants, engineers, lawyers, economists, accountants and business peoples. Together these groups of people constitute a class that always think themselves different from the ‘illiterate and uneducated’ who did not have the privilege of having formal education. Indirectly the products, while still in the schools, were inducted into the consumerist culture with appetites sharpened, shaped and tilted towards Western goods. Secondly, outside the schools, the products needed to sustain the newly acquired status and protect it from being lost to indigenous traditions from which they have learned to distant themselves when possible. Two of the surest ways of achieving this were by securing a job first and secondly by conspicuous consumption and display of material wealth coming mostly from the West. So, in a sense, and by default African societies have also been successfully inducted, via schooling, into the strong culture of consumerism. 
But the main difference between African and Western societies is that before and more than fifty years after independence the larger population of African societies have been excluded from the main stream knowledge economies or societies. In any case, a consumerist culture has been fast to spread whereas the knowledge base was too slow in developing to sustain a larger population.
Such a weak base triggered off post-independence rivalry and power struggle among the educated elite in Africa to occupy positions in government and the public services solely for grabbing a generous share of their countries’ wealth to sustain the newly acquired appetites and status. The new knowledge and skills acquired from the schools could have brought benefits in improving the health and lives of the people in more modern and efficient ways than the traditional knowledge was capable of doing. The difficulty, however, is that hard work which goes hand in hand with consumerism culture in Western societies is absent or misunderstood in African societies. To most Africa’s educated elite, hard work already had taken place during schooling and even a harder one during the struggle to get a position in the public service. What is left for the individual after this seemingly ‘hard work’ is to begin enjoying its benefits which is seen in how much one grabs and consumes Western products. This situation is gradually developing a type of individualism which is more dangerous than the one found in the Western industrialised economies. It is dangerous in the sense that it is neither grounded on any sound ideology nor on a philosophy found either in the West or in African tradition. The Western form of consumerism functions in the framework of democracy, individual freedom, accountability from governments, participation and, above all, hard work on the part of the citizens. There are efficient structures put in place to ensure that all citizens adhere to them irrespective of their position in government or private life. Unfortunately, in most African countries, these structures are simply not there, and where they exist, they are only for cosmetic reasons. 
A second danger posed to African societies is coming from globalisation. The improvement in communication means that many Africans now have more access to information than their leaders think. Communication technology has brought live events and pictures of material prosperity of the West to many homes in Africa without an accompanying education for the people to comprehend the complexities and structures inherent in these societies. The incessant media adverts to influence consumption instincts of viewers in the developed countries have the same influence in awakening the consumer instincts of African societies even more than they affect Western societies. African societies are not only learning from the schools, they have also been caught up in the daily panorama of life being a struggle to receive education, secure employment, work and buy, learn more, work more, and buy more; if you do not then you have failed in life; life does not wait for failures; make a life for yourself. It is a panorama of which, in the view of Allman (2001. xix), “reduces life to acquisition, to accumulation, to the winning and holding of power. Life becomes death and death becomes life”. This precisely is the message that education systems all over the world seem to be saying to the persons going through them to struggle to the point of death in order to discover life – a life marked by money and power.
The subtle message from African leaders and the elite to their societies seem to be: ‘We have struggled and risked our lives to secure political independence from the colonisers; that hard work and risky venture won us the position we hold today. Those of you desiring to get to where we are, have to struggle now or wait for your turn when we are gone. If you can not wait or struggle then shut up and be content with the little favours we grant you.’ 
The fact that getting there is the desire of many and the fact that to get there is becoming more and more expensive in terms of receiving an education and a corrupt political process is the beginning of major crisis in Africa. The crippling effect of the competitive educational system and a corrupt political process is the denial of opportunity for the majority who also desire to enter the economic society in Africa. In such uncertain and disabling circumstances, the only way open for the majority to arrive there, and arrive there fast, is to force the door open – that is through violence and bloodshed. It is at this milestone that efforts at modernising African societies for the past fifty years have arrived. The school system in many ways is responsible for producing such appalling bloody results.
How can education lessen or remove the threatening phenomenon of descent into a failed state which hangs over many countries in Africa? What can we learn or unlearn from the success and failure of Western education systems to improve life for the mainstream societies in Africa? 

To find answers to these questions, Africans – intellectuals, politicians, traditional leaders and ordinary citizens - must accept that one must act before change can occur. Often, when it suits their individual agenda, Africans try to hide behind ‘culture’ to refuse change. In a documentary film entitled “Mobutu the King of Zaire”, when interviewed about his repressive style of governing, President Mobutu answered that in a Bantu culture an elder and a leader is not to be questioned but obeyed (from documentary film: Mobutu Roi du Zaire produced by Thierry Michel, 1999).  This was a President who virtually owned property in every European capital and flew in a private jet airliner wherever he travelled to, but refused to acknowledge that governing a country in the 21st century is different from being an overlord of a feudal village. Culture is in a constant state of evolution, and behaving like a feudal lord in a century of rapid changes and spread of communication technology is an invitation to violence. 
A new learning for all

Hicks and Slaughter (1998: 7) are of the view that it is possible for human beings to “reinvent ourselves and redesign our social architecture” to challenge the “unintended consequences of the great forces we have unleashed” by our learning. All our political and economic institutions and civil organisations need a revolutionary and critical consciousness to arouse change. Schools in modern times have been recognised all over the world as institutions which can bring about change by providing a uniform standard of knowledge and skills to all citizens of every country. For many years, schools have been serving as tools to develop technologies that have in turn brought about innovation in production of goods and services to unparallel levels in the history of human development. But these same tools have brought about unanticipated, dysfunctional consequences politically, socially and economically – developments that seem to spin out of control of human knowledge.  The price the world is paying for these developments are political upheavals, collapsing economies, social unrest and environmental destructions that beat human comprehension. 
The choice of the school as a starting point, however, is not arbitrary because it is from the schools that the building of critical consciousness for change can begin. But the big question is: How does the school re-invent itself to offset the unintended negative forces its teachings have unleashed in the course of creating economic growth in Africa? 
Reforms

The key challenges for most societies in Africa today are: how to end economic poverty; how to integrate various ethnic groups into a nation; how to protect the environment from damage from industries; and above all how to achieve these ends in a peaceful manner. These ends are in line with Delores’ (www.unesco.org/delors) Four Pillars of Education: Learning to know, learning to do, learning to be and learning to live together. 

The first software that education systems all over Africa need to install on the hard disk of education is that which acknowledges change. That is, learning to know to change. For a long time, most African societies have been torn between tradition and modernity. After contact with new cultures of Europe, most societies in Africa have become confused and torn between modernity and tradition. The globalisation process has opened up opportunities which, according to Bauman (2008: 173), have made it possible for one to be different in a number of ways so that “what one was yesterday would no longer bar the possibility of becoming someone totally different today”. Learning in Africa has to create this awareness in the learner that the school is only an initiation to a world that is witnessing unprecedented swift development where yesterday’s wisdom is considered foolishness by the dawn of the following day. The only way the individual can comprehend the world is to develop his own identity in the mind-boggling uncertainties to distinguish between “things as they are” from “things as they pretend to be”, (Baudrillard cited in Bauman, 2008: 183). The other way is to consider how Bauman (2008) uses the analogy of the “smart missile” concept to explain the need to develop in a learner the idea of change. The smart missile is one which is designed for no specific target, but programmed in a way that while still in flight it is able to alter its course or position itself as and when it is necessary in order to hit a desired target.  It is a concept which is beautifully expressed by Chinua Achebe (1977) in his novel Things Fall Apart where the fable bird ‘eneke’ says, “since men have learnt to shoot without missing, he has learnt to fly without perching” (p.16).
Learning to know should be about learning and learning fast to adapt to a world which is presenting the individual with unlimited and compelling choices all at once. These rapid changes therefore make it necessary that schools should not focus only on satisfying the short-term needs of individuals by equipping them to crave a share for themselves in the consumer market. It is this uncritical craving for Western style of life which leads to the huge gap between those who fail in the school system and those who succeed - a gap that leads to competition and oppression. The schools therefore should awaken the consciousness of the individual to a higher ideal of lifelong learning to develop the smart missile concept of knowledge with which to confront life’s numerous challenges. It is an awakening which engages the individual’s passion in “a never-ending quest not only to understand the ‘as yet unknown’, but to understand even more deeply the ‘already known’ ” (Allman 2001:183). A phenomenon Bauman (2008) describes as open-ended reformation.
What needs to be seriously considered in African schools is that of learning to make choices. Rapid spread of information and communication technology has made the media loaded with advertisements portraying the beautiful life of Western consumerist societies. However, while overwhelmed by the intensity of these adverts, individuals in Africa have little sense of choice to differentiate between a need and a want.  It is a situation Jarvis (2008: 3) describes as a disjuncture – “a gap between our biography and our perception of the situation to which we cannot give meaning or because we do not know the meaning that others around us give”. Thus, instead of responding with just a slight adjustment of our biography, many people in Africa allow others to determine for them without their registering that they are being manipulated. 

Research findings of Oswald (2006) concluded that people in the well-off and developed countries have not become happier as they had grown richer; nor has their happiness increased with the volume of consumerist preoccupations and activities. (cited in Bauman, 2008). What should and must be done in correcting such a situation in school education in Africa now, is to develop a critical thinking in the learner to come to the realisation that ‘all that glitters is not gold’. Schools and education in Africa should stress this point by empowering the learner to acquire the ability to control his desires and the authority to make choices – empowerment to the point that one can influence the course of social, economic and political developments. Developing a sense of how social, economic and political forces manipulate individuals is possible if education awakens the consciousness in the individual very early to these events and encourages participation in them from the grass roots level – the home, the school, the classroom and the community constituting the first environment for the learner. 
The second reform in learning in African should be directed to the concept and practice of democracy in schools. Besides the family, the school is the next place where individuals for the first time meet in a bigger and diverse group of other individuals. The school, therefore, is a laboratory for experimenting and learning democratic practices. But it is sad to note that democracy in schools has remained in the curricula of most African schools a concept to be learned and reproduced in an examination. Democracy thrives on co-operation and trust and should not remain abstract terms which learners should mechanically commit to memory and reproduce. From the classroom it is possible to build a practical structure on the abstract for learners and teachers to begin the practice of democratic principles based on the ideals that peoples’ social existence as individuals depend on the well being and dignity of each member of the group. 
Ideas must be freely expressed and discussed to find the good and the bad inherent in putting them into practice. Solidarity and commitment, when demonstrated in practice in the classroom would go a long way in developing a sense of co-operation and respect for life instead of stiff competition in the learners. Where there is stiff competition, life becomes a game of survival where trust, compassion and mercy are lost (Bauman 2008: 57).  Learning for democracy, therefore, should be based on a practical approach and the principle that daily interaction with each other as human beings is worth more than commodities produced on a manufacturing line for convenience. The school must be able to educate the individual that it is through dialogue and negotiations that human beings arrive at common understandings. It is by this stamp from education on the individual that African societies would be building the essential pillars of peace and learning to live together. 
The last pillar of education, which unfortunately has not been included in Delores’ typology is that of taking care of the environment. The question educators need to ask is, which global trends are life threatening and which can redirect and evolve human cultures onto the path of a higher humanity? The preference for and emphasis on teaching the natural sciences in schools as a condition that will frog-leap African societies to catch up with the developed industrialised worlds should be given a second thought. What do we measure progress with? What do we destroy in order to create? Is the destruction worth the benefits for us and future generations? These and many other questions should be asked and the answers critically contemplated as we embark on the journey of rapid industrialisation. Without them creating Africa’s knowledge base or knowledge societies will certainly result in more chaos, violence and bloodshed than it has already done. 
Conclusion
The modernisation of African countries for the past fifty years has been a turbulent experience for the peoples of Africa. Even as this script is being written violent conflicts still rage on in some parts of the continent. Change does not mean returning to tradition. Any act of teaching and learning must focus on a future, which understands the past. African’s past teaching and learning unconsciously focused on individual achievement and greed hence the current violence. Building a nation with a positive future will depend greatly on individual and collective insights, understanding, and knowledge to comprehend complexities of the modern world in order to alter our perspectives, values and behaviours to accommodate change in a civil manner. 
The software content of education systems in Africa, therefore must aim at developing in the individuals, political leaders and government officials the personal foundation to know more about world problems, social change and vision for the future. African educators and intellectuals of all persuasions must avoid the convenient but false claims that education should be allowed to drift the way of commodity markets. The voiceless people of the continent are looking up to the intellectuals and the educated elite as the last bastion of hope to charter for them a new course of development that has humanity as its point of focus.  Abrogating that responsibility to political leaders with no relevant education of the entire citizenry to also understand how developments at global level affect them as individuals at local level and collectively as nationals of a country, would only amount to entrusting the future of Africa to blind leaders leading blind people. 
References

Achebe, C. (1978). Things fall apart. Heinemann Limited: London.

Allman, P. (2001). Critical education against capitalism: Karl Max and revolutionary critical 
education. Bergin and Garvey Publishers, West Port Connecticut.
Bauman, Z. (2008). Do ethics have a chance in a world of consumers?  Harvard University 
Press Cambridge, Massachusetts, London.
Dore, R. (2006). Stock market capitalism: welfare capitalism Japan and Germany versus the Anglo-Saxons. Oxford University, Oxford
Ekins, P. (1992). A new world order: grassroots movements for change. Routledge Publishers: 

London
Giddens, A. (2007). Europe in the global age. Polity Press: Cambridge
Harden, B. (1992). Africa. dispatches from a fragile continent. Harper Collins Publishers: 

New York London
Hicks, D and Slaughter, R. (1998). Futures Education. Kogan Page Publishers: London
Jarvis, P. (2007). Globalisation, lifelong learning, and the learning society: sociological 
perspectives. Routledge Publishers: London New York
MacLaren, P (2001). “Foreword to Karl Marx and revolutionary critical thinking” (In P. Allman, 
2001). Critical education against global capitalism. Bergin and Garvey Publishers: 
West Port Connecticut
Martin, A. (1996). the global age. Blackwell Publishers Cambridge
Meredith, M. (2006). The state of Africa: a history of fifty years of independence. Free Press 
Publishers: London
Online Sources

GHP http://www.myjoyonline.com. Accessed on 29/01/2009
www.undp.or.idfaq.asp#HD1. Accessed on 02/02/2009
http://en.wikipedia.org. Accessed on 02/02/2009
http//www.unesco.org/delors/fourpil.htm. Accessed on 04/02/2009
1

